INSTRUCTIONAL PACKAGE

EFFECTIVE TERM:  Fall 2009
COURSE PREFIX:
ENG 101

COURSE TITLE:
English Composition I

CONTACT HOURS:
3


CREDIT HOURS:
3

PURPOSE:


To provide the student with an intensive, process-oriented writing course which will promote the effective, well organized, and well-developed logical communication skills demanded in college work and in professional careers

RATIONALE:


English 101 is a college transfer course, a component of the four-year baccalaureate degree.  Every student completing this course with a minimum grade of “C” will demonstrate competent, college-level writing skills.  The development of these skills will be achieved by intensive writing.


Students learn to write by writing.  Whatever level their personal best is, they will discover it only through the process of writing.  Therefore, they will write as much and as often as possible in this course.  In addition to graded assignments, students will have opportunities to practice non-graded writing through in-class exercises in planning, drafting and revising.


*In general, “organized” refers to an essay’s structure and form; “developed” refers to an essay’s content.

COURSE DESCRIPTION:

A college/university parallel transfer course in composition which concentrates on frequent in-class essay writing in conjunction with a study of professional essays as models. The course includes a review of standard usage and introduces the documentation of sources.

REQUIRED MATERIALS:

Text:
VanderMey, Randall et al. The College Writer: A Guide to Thinking, Writing, and Researching.  3rd Edition.  Boston: Wadsworth Cengage 2009.


The English Department also recommends use of a dictionary, thesaurus and editing handbook during in-class writing.  

PREREQUISITES:


*
A minimum grade of “C” in English 100.


*
A minimum COMPASS score of 80 Reading and 87 Writing.

*
A score of 480 or higher on the SAT Verbal.

*
A score of 19 on ACT.
*
Placement by departmental writing sample or diagnostic essay on day one of class.

ENTRY SKILLS:


The ability to write an organized and developed essay of at least 300 words.

ATTENTION HGTC STUDENTS

The faculty and administration of HGTC are committed to enhancing your learning experiences at the College through improved methods of instruction and support services.  For information on Student Support Services or questions about your curriculum program, please refer to your WaveNet account.
Student Learning Outcomes
UNIT I:  Writing Process:  Planning Drafting, and Revising
The student will use the writing techniques of planning, drafting and revising and will cultivate the habits of good writers by practicing these interrelated steps in fulfillment of each writing assignment.  The student will write well-organized essays that include an introduction with a thesis, well-developed body paragraphs, and a conclusion.

Learning Outcomes

1. The student will select and narrow down a subject for an essay.  Selecting an essay topic is an important part of the process of writing.  A good topic is essential to a good essay; therefore, the instructor will evaluate topic selection when grading the essay.

2. The student will find an essay’s purpose and focus through planning or “prewriting” techniques such as listing, freewriting, clustering, cubing and other activities designed to stimulate creativity and assist the student in planning.

3. The student will analyze the role of audience in writing through exercises in writing for specific audiences and through sharing essays with other class members.  Audience analysis will also help the student learn to use effective tone and style.

4. The student will employ memory and observation in writing, using what the student “knows” as a significant resource.

5. The student will compose an effective thesis and identify the critical role of the thesis in essay organization.  Organization is imperative in a good essay, and the instructor will evaluate organization in grading the essay.

6. The student will use vivid, concrete, specific details and examples in developing interesting writing, and will avoid vague, general, uninteresting language.  Good writing IS interesting and the instructor will evaluate the use of specific, descriptive details in grading the essay.

7. The student will organize the structure of body paragraphs by composing thesis-related topic sentences and by using transitions.  The student will develop the content of body paragraphs by using examples, anecdotes, facts, statistics, names and descriptive details.

8. The student will apply the techniques for writing interesting, effective introductions (lead-ins) and conclusions.

9. The student will apply the techniques of revising and editing.  Rewriting is essential to good writing, and the student will self-evaluate and self-edit through frequent revision.

10. The student will coordinate the interrelated stages of the writing process (planning, drafting and revising) through in-class writing assignments.

UNIT II: Formal Essay Writing    
The student will write several essays employing a variety of strategies for narration, description, objective reports, proposals, argumentation, reviews, and critical analyses.  Through these strategies, the student will also develop and enhance critical thinking skills.

Learning Outcomes
1. After reading an argumentative essay, the student will analyze the structure and content of the essay as a means of developing analytical and critical thinking skills.

2. The student will write an analytical essay in which he or she will evaluate the validity of the author’s claim, evidence, and conclusion.  The student will also identify the author’s underlying assumptions, and draw conclusions as to the author’s purpose and audience.

3. The student will identify in his or her essays, in a professional essay, or on a test, the most common logical fallacies.

4. The student will employ strategies for writing summaries, in critical analyses, classical arguments, and documented arguments following various models.

5. The student will write at least two documented essays that develop an argument.  The student will select a debatable topic and learn to write persuasive, well-supported arguments.

UNIT III:  MLA Formatting and Research
The student will define plagiarism and avoid it by using the correct methods of quoting, paraphrasing, and summarizing sources.  The student will write a minimum of two documented pieces which incorporate MLA parenthetical referencing and bibliographical format.

Learning Outcomes 
1. The student will write two documented pieces.

2. The student will quote, paraphrase, and summarize sources properly and credit those sources correctly.

3. The student will use MLA documentation style.

4. The student will incorporate conventional mechanics and manuscript standards in these papers.

UNIT IV:  Timed-Essay Writing
The student will apply the principles of writing effective essay examinations and timed essays through in-class writing assignments.  Students will often have the opportunity to write out-of-class papers during their college careers.  The English 101 student will have ample opportunity to develop and refine skills to meet the demands of “on the spot,” timed writing requirements.

Learning Outcomes:

1. The student will write timed, in-class assignments and essay examinations successfully.

2. The student will read the essay question carefully and identify the organizational strategy suggested by the question.  The student will then apply an appropriate method of development.  Most essay questions call for the expository strategies the student has been learning in this course, and begin with the words “compare,” “contrast,” “define,” “argue,” etc.

3. Students will write a complete answer to an examination question and proofread the answer before handing in the examination.

*In general, “organization” refers to an essay’s structure and form; “development” refers to an essay’s content.

EVALUATION OF REQUIRED COURSE MEASURES/ARTIFACTS:

The student will demonstrate knowledge of course material primarily through written essays.

The student will write five graded essays plus an essay examination (Final).  Each essay will be evaluated for grammar and mechanics as well as organization and development.

The student is expected to read the weekly text assignments before coming to class and to contribute to class discussion.  During the semester, students will also be asked to complete writing exercises, drafts, outlines, and shorter pieces in class.

In addition to the five major writing assignments, individual instructors may assign short writing and grammar exercises from the tests.  Points will be adjusted accordingly.

Students who have problems in sentence structure, punctuation, and grammar may be assigned additional remedial material.  However, all students should conscientiously look up and correct errors that are noted on their returned papers.  Students needing an explanation, extra help, or just a good “sounding board” are encouraged to come to the Academic Achievement Center in Building 1100.

All English 101 students will complete at least five (5) major writing assignments.  The must include the following:

EVALUATION:

ASSIGNMENTS (Required)


Assignment 1 . . . . . . . . . . . . . . . . . . . . . . . 10% points


Assignment 2 . . . . . . . . . . . . . . . . . . . . . . . 10%points


Assignment 3 . . . . . . . . . . . . . . . . . . . . . . . 10%points


Assignment 4 . . . . . . . . . . . . . . . . . . . . . . . 20%points


In-class Assignments . . . . . . . . . . . . . . . . . 15%points


Final Exam . . . . . . . . . . . . . . . . . . . . . . . . . 25%points


Quizzes   . . . . . . . . . . . . . . . . . . . . . . . . . . .10%points
Grading Scale:

A=90-100

B=80-89

C=70-79

D=60-69

F=Below 60
GENERAL GUIDELINES FOR ESSAY GRADES

“A”
Most teachers recognize as an “A” paper one which has a spark of true originality.  It has few if any mechanical errors, and it has clear organization, smooth transitions, exceptional details [Specific examples—visual language], consistent diction and tone, and sophisticated sentence structure.  Its thesis and evidence are specific and intriguing, not dull and predictable.  [The writer provides a framework (viewpoint, focus) for his topic and has a strong sense of audience.]

“B”
A “B” paper is one in which the writer organizes the material into coherent, well-unified paragraphs which have clear topic sentences.  [It shows a strong unifying factor.]   The writer does not violate the tone by shifting levels of diction, nor does the writer make serious or numerous mechanical errors.  The evidence is fairly detailed, and the sentences are somewhat varied in terms of structure and length.  The thesis, while perhaps not as insightful or original as in an “A” paper, is nevertheless neither dull nor obvious.  [The framework is evident although not as sharply focused as in an “A” paper, and the sense of audience is weaker.]

“C”
A “C” paper has several serious mechanical errors, and it may have problems in content.  Its thesis need to be narrowed [It usually lacks a framework and any sense of audience] and usually needs more evidence and detail.  The paper may need better transitions both within and between paragraphs, and some paragraphs may need better topic sentences [and focus].  This kind of paper typically is wordy and has inadequate subordination as well illogical coordination.  Its sentences are often monotonous in terms of structure and length.  The paper may sift tone and levels of language.

“D”
A “D” paper is one which has numerous mechanical problems, including some problems in sentence boundaries (comma splices, fragments, fused sentences) that make the ideas unclear.  Usually it lacks a clear thesis and clear organization, and its language is much too general and dull. It offers no real evidence to support its points.  Its sentences are wordy and unvaried in terms of length and structure.  This kind of paper often shifts levels of language and tone.  A “D” paper can, however, be relatively free of mechanical errors but have so many serious problems with content and organization that it seems unfocused and even garbled.  [Ideas are immature and/or undeveloped.  Development and conclusions may be illogical.  The writer shows no recognition of audience, and ideas may be irritating or even insulting.]

“F”
An “F” paper has no clear thesis [Frequently the thesis is a topic sentence (no position) or a thesis that is too broad], no clear organization [or logical development], little specific detail, and many mechanical errors, especially problems with sentence boundaries (comma splices, fragments, and fused sentences).  This paper presents problems in diction and wordiness, and its sentences are unvaried in terms of structure and length.  [Idea/sentence flow is choppy.]  The writer often coordinates ideas which do not belong together.  Paragraphs lack coherence and unity.  [Ideas and vocabulary are simplistic.]

THE STUDENT NEED TO NOT THAT THESE DESCRIPTIONS ARE VERY GENERAL, AND MOST PAPERS HAVE CHARACTERISTICS OF SEVERAL LEVELS


This guide is from Strategies and Resources for Teaching Writing.  Troyka et al. Prentce Hall, 1996: 58.  Instructor’s comments are in brackets.
